
 

Pupil premium strategy statement:                  
Hartley Primary School 
This statement details our school’s use of pupil premium funding to help improve the 
attainment of our disadvantaged pupils. 

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school 481 

Proportion (%) of pupil premium eligible pupils 41.6% 

Academic year/years that our current pupil premium 
strategy plan covers (3-year plans are recommended – 
you must still publish an updated statement each 
academic year) 

2024/25 
2025/26 - Year 2 of 3 
2026/27 

Date this statement was published 31st December 2025 

Date on which it will be reviewed September 2026 

Statement authorised by Jo Conduit, Trust Leader 

Pupil premium lead Leilah McClay 

Governor / Trustee lead Lesley Cartmell 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £328,335 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£ 0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£ 328,335 
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Part A: Pupil Premium Strategy Plan 

Statement of intent 

Our ambition at Hartley is that all pupils, irrespective of their background or the challenges they 
face, make good progress and are well-prepared for the next stage of their education.  For 
most pupils this will mean achieving the expected standards in reading, writing and maths at 
the end of KS2.  For some, particularly those in our community who are new to the UK and 
new to English, it will mean supporting them to build the foundations for future success.  

Throughout our strategy we use the term ‘under-resourced’ to describe pupils, rather than 
‘disadvantaged’.  This is intentional; it removes any unconscious bias created by labelling 
pupils as ‘disadvantaged’ and places the emphasis on us to address the gaps. 

We recognise that it is important to follow the EEF guidance to a tiered approach that will 
improve outcomes for all, including teaching, targeted support and wider strategies. The 
activities we have outlined in this statement are intended to support the needs of all pupils, 
regardless of whether they are disadvantaged.   

Our Pupil Premium strategy focuses on ensuring high quality first teaching that provides all 
pupils, particularly those who are under-resourced, the highest chances of success. This is 
proven to have the greatest impact on closing the disadvantage attainment gap.  This will be 
achieved through: 

●​ further developing teacher expertise to maximise their impact in the classroom, 
including through instructional coaching and CPD; 

●​ implementing whole school curriculum approaches in reading and writing; 
●​ targeted support through booster sessions and interventions; and 
●​ strategies to improve attendance. 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge 

1 We want to improve Quality First Teaching for all and have recognised that for 
many of our under-resourced pupils, there is often a focus on completing tasks 
in lessons rather than thinking hard. We need our teachers to be intentional in 
the strategies they use to drive thought for all pupils.  

2 Assessments, observations, and discussions with pupils indicate 
underdeveloped oral language skills and vocabulary gaps among many 
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under-resourced pupils. These are evident from Reception through to KS2 and 
in general, are more prevalent among our under-resourced pupils. 

3 In reading, our under-resourced pupils have insufficient opportunities to 
develop their reading skills.  This begins in Early Years with limited exposure 
to stories beyond school, and continues through KS1 and KS2 with challenges 
around good reading habits, vocabulary development and comprehension.  

4 In maths, our under-resourced pupils are less confident with number sense 
and arithmetic.  This begins in Early Years and is evident throughout school, 
including in the Year 4 MTC and at the end of KS2. Our pupils need more 
opportunities to practise and develop a stronger understanding of number.    

5 Our attendance data indicates that attendance among under-resourced pupils 
is below their peers and presents a significant challenge. 

Intended outcomes 

This explains the outcomes we are aiming for by the end of our current strategy plan, 
and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

To improve Quality First Teaching, teachers will 
be supported to use planning to focus on what 
pupils will be thinking hard about rather than 
the activities they expect to be completed. 
 

By 2026/27, teachers will have developed a 
range of pedagogical strategies as part of a 
shared toolkit, which they are able to use 
consistently and ensures that all pupils are 
thinking hard about learning. 
 

To improve pupils' communication and 
language in EYFS, so that a greater proportion 
of pupils, and particularly those who are 
under-resourced, are well prepared for Y1. 
 
 

By 2026/27, the proportion of pupils achieving 
expected in the ELGs for Communication and 
Language will be will have increased from 
2024/25.  
 
Pupils will demonstrate: good listening and 
attention; the ability to communicate in full 
sentences; clarity in their communications; 
and will be able to hold a conversation with 
their teachers and peers. 
 

To improve reading attainment for 
under-resourced pupils by the end of KS2. 

By 2026/27, KS2 reading outcomes for 
under-resourced pupils at Hartley will be in 
line with the national average at the expected 
standard. 
 
Pupils will demonstrate: strong decoding 
skills; improved comprehension, including the 
ability to talk confidently about texts; a wider 
vocabulary; and good reading habits. 
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To improve maths attainment for 
under-resourced pupils by the end of KS2. 
 

By 2026/27, KS2 maths outcomes for 
under-resourced pupils at Hartley will be in 
line with the national average at the expected 
standard. 
 
Pupils will demonstrate improved arithmetic, 
and be able to use their mathematical fluency 
when using and applying their understanding. 
 

To improve attendance for all pupils, 
particularly those who are under-resourced. 
 

Attendance will be in line with national 
averages by 2026/27 demonstrated by: 

●​ the overall unauthorised absence rate 
for all pupils being no more than 
1.5%. 

●​ the percentage of all pupils who are 
persistently absent being 14.4%.  

 

  

Activity in this academic year 
This details how we intend to spend our pupil premium funding this academic year to 
address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 130,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Instructional Coaching 
Instructional Coaching for 
all teachers, using 
Steplab. 

The EEF: Effective Professional 
Development guidance recognises the 
impact of good quality professional 
development in enhancing outcomes for 
all pupils, using the key mechanisms of: 
building knowledge; motivating 
teachers; developing teaching 
techniques; and embedding practice. 
There is also growing evidence of the 
impact of instructional coaching as a 
specific strategy to improve teachers’ 
pedagogy, with Steplab identified as an 
effective tool for developing the quality 
of teaching and learning. 

1, 2 
 
 

Teacher CPD 
CPD on Quality First 
Teaching and strategies 
to ensure that all pupils 

The EEF recognises the value of 
metacognition, supporting pupils to 
understand how they learn and what is 
required to succeed.  Learning happens 

1, 2 
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https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development


 

are accountable for 
thinking hard.  
 
 

when our pupils think hard about the 
material.  Teachers can use accountable 
questioning, add challenges and 
scaffolds, and guide practice so that 
pupils' attention is focused on learning.  
EEF: Metacognition 

Phonics 
Read, Write Inc ongoing 
training and development  

Phonics approaches have a strong 
evidence base that indicates a positive 
impact on the accuracy of word reading 
(though not necessarily 
comprehension), particularly for 
under-resourced pupils. 

EEF: Phonics 

2, 3 
 

Maths  
Investment in maths 
curriculum with 
introduction of White 
Rose Maths scheme to 
ensure the high quality  

The EEF Teaching and Learning Toolkit 
identifies the value of mastery teaching   
 
Where learning outcomes are kept 
constant but the time needed for pupils 
to become proficient or competent at 
these objectives is varied. Evidence 
suggests a +8 month benefit to primary 
school pupils. 
EEF: Mastery Learning 

2, 3 

  

Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions) 

Budgeted cost: £ 110,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Language Intervention 

Infant Language Link 

Oral language interventions can have a 
positive impact on pupils’ language 
skills. Approaches that focus on 
speaking, listening and a combination of 
the two show positive impacts on 
attainment. 
EEF: Oral language interventions 
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Phonics Boosters 
Additional phonics 
sessions targeted at 
under-resourced pupils 
who require further 
phonics instruction.    

Phonics approaches have a strong 
evidence base indicating a positive 
impact on pupils from under-resourced 
backgrounds when used in small 
groups and 1:1. 

Phonics | EEF  

3 
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/infant-language-link-2022-23-trial#:~:text=Infant%20Language%20Link%20is%20an,tiered%20levels%20of%20intervention%20support.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics


 

Accelerated Reader 
Use of the programme to 
improve pupils’ reading 
habits, including building 
stamina, fluency and 
comprehension, by 
enabling them to read 
appropriate texts. 

Evidence suggests that reading 
comprehension approaches need to be 
tailored to pupils’ current reading 
capabilities and that approaches 
involving digital technology can be 
successful in improving reading 
comprehension. 
EEF: Reading comprehension 
strategies 
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Maths Intervention 
Number stacks 

The small group tuition evidence 
applies here, with the Improving 
Mathematics in the Early Years and Key 
Stage 1 and Improving Mathematics in 
Key Stages 2 emphasises the 
importance of building pupils’ 
knowledge in Maths to support and 
develop their fluent recall of facts. 
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Year 6 Boosters 
Investment in Year 6 
revision sessions and 
homework. 

The evidence around small group tuition 
and well structured homework applies 
here. Opportunities to attend booster 
sessions can help to overcome barriers 
pupils may face, by offering support.  
EEF: Homework 
EEF: small group tuition 

3, 4 

Small group tuition 

Key Stage 2 maths and 
reading groups for pupils 
that require high levels of 
adaptation e.g. identified 
SEN and/or at the very 
earliest stages of English 
language acquisition. 
 

Opportunities to attend group sessions 
can help to overcome barriers pupils 
may face, by offering support needed, 
particularly with well trained staff.  
EEF: Small group tuition 

2, 3, 4 

  

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £ 88,335 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Social, Emotional and 
Mental Health (SEMH) 
Universal support and 
mentoring from the 
Pastoral Support Team, 
and specific 

Social and Emotional Learning (SEL) 
interventions in education are shown to 
improve SEL skills and are therefore 
likely to support under-resourced pupils 
to understand and engage in healthy 
relationships with peers and emotional 

5 
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition


 

interventions for pupils, 
including work with a 
trained counsellor, 
behaviour outreach, 
social skills groups etc.  

self-regulation, both of which may 
subsequently increase academic 
attainment. 

EEF: Social and emotional learning  

Attendance     
Develop universal 
support for improving 
attendance, including 
building greater capacity 
within the admin and 
pastoral support teams, 
enabling more direct 
work with families and 
home visits when 
required. 

Hartley continues to face challenges 
with persistent absenteeism.  Working 
together to improve school attendance 
is clear about the impact that poor 
attendance has on student outcomes 
over time, and we are committed to 
improving this. 
 
We have enrolled in the RISE 
Attendance and Behaviour Hubs 
Programme to strengthen and refine our 
practice in supporting pupil attendance. 
Through this programme, staff will 
access expert guidance and 
high-quality professional development. 
Learning from the programme will then 
be used to implement 
evidence-informed strategies across the 
school, with a clear focus on improving 
attendance for under resourced pupils. 
 
The DFE Attendance Toolkit 
recommends that schools identify and 
remove barriers to attendance through 
strong practice in six key areas: data 
and targeted support; embedding a 
support-first culture; making attendance 
a team-effort where work is done across 
teams; developing strong and rigorous 
processes to identify and respond 
quickly and effectively to absence; 
building strong relationships with pupils 
and families to understand and remove 
barriers to attendance; and 
development of strong and inclusive 
attendance communications that 
convey messages with impact.  
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Total budgeted cost: £ 328,335 
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://assets.publishing.service.gov.uk/media/63049617e90e0729e63d3953/Working_together_to_improve_school_attendance.pdf
https://assets.publishing.service.gov.uk/media/63049617e90e0729e63d3953/Working_together_to_improve_school_attendance.pdf
https://attendancetoolkit.blob.core.windows.net/toolkit-doc/Attendance%20toolkit%20for%20schools.pdf


 

Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

We have analysed the performance of pupils at Hartley for the 2024/25 academic year using 
KS2 performance data, phonics and multiplication check results and our own internal 
assessments. To help us gauge the performance of our under-resourced pupils, we regularly 
compare their attainment and progress against non-disadvantaged pupils both in school and 
nationally.   

Validated Key Stage 2 ISDR data shows strong outcomes for our under-resourced pupils. The 
percentage of Pupil Premium pupils achieving the expected standard is above the national 
average in mathematics, GPS and writing, and close to the national average in reading and in 
the combined measure (reading, writing and maths). 

When comparing outcomes between under-resourced and non-under-resourced pupils, the 
attainment gap remained stable in individual subjects, with no widening in reading, writing, 
mathematics or GPS. However, the gap did widen for the combined measure, indicating that 
while under-resourced pupils performed well in each subject individually, fewer achieved the 
expected standard across all three areas simultaneously. This will be a key focus for 
improvement going forward. 

In Phonics, continued investment in Read Write Inc. (RWI) - including releasing the RWI lead 
during lesson time to monitor, coach and further develop provision - has strengthened the 
quality of teaching. Although outcomes are below the national average, internal assessment 
shows that pupils make strong progress from their starting points, ensuring that 
under-resourced pupils continue to make good gains. 

In the Multiplication Tables Check (MTC), under-resourced pupils are currently behind their 
peers, highlighting an area for focused improvement. To address this, we are investing in a new 
fluency curriculum this year, designed to strengthen recall and understanding of multiplication 
facts. 

Alongside attainment data, we have considered wider factors affecting under-resourced pupils, 
particularly attendance. Pupils eligible for Pupil Premium are more likely to have unauthorised 
absences or arrive late. Improving this requires a whole-school approach combining targeted 
support, family engagement, and consistent attendance practices. 
 
In summary, the performance of our under-resourced pupils indicates that we have not yet 
reduced the attainment gap sufficiently.  There are elements of our strategy which have been 
effective, including for example, the phonics programme and introduction of Accelerated 
Reader. We have recognised the need, however, to focus with greater precision on specific 
elements of Quality First Teaching and the development of our fluency curriculum. We have 
therefore reviewed our strategy and made adjustments to how we allocate funding this 
academic year, prioritising the approaches that have had the greatest impact, supported by 
research and evidence. 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you used your pupil premium 
to fund in the previous academic year. 

Programme Provider 

 RWI   

 Accelerated Read   

White Rose Maths  

Steplab  

Number Stacks  

  

Service Pupil Premium Funding (optional) 

For schools that receive this funding, you may wish to provide the following 
information: How our service pupil premium allocation was spent last 
academic year 

  

The impact of that spending on service pupil premium eligible pupils 

  

  

Further information (optional) 
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